University of Central Florida

STARS
Honors Undergraduate Theses

UCF Theses and Dissertations

2018

Global Citizenship and Education: The Multidimensional Impact of
a Study Abroad Bilingual Teaching Experience on University
Students and Preservice Teachers
Haris N. Anwar
University of Central Florida

Part of the Bilingual, Multilingual, and Multicultural Education Commons, and the International and
Comparative Education Commons

Find similar works at: https://stars.library.ucf.edu/honorstheses
University of Central Florida Libraries http://library.ucf.edu
This Open Access is brought to you for free and open access by the UCF Theses and Dissertations at STARS. It has
been accepted for inclusion in Honors Undergraduate Theses by an authorized administrator of STARS. For more
information, please contact STARS@ucf.edu.

Recommended Citation
Anwar, Haris N., "Global Citizenship and Education: The Multidimensional Impact of a Study Abroad
Bilingual Teaching Experience on University Students and Preservice Teachers" (2018). Honors
Undergraduate Theses. 278.
https://stars.library.ucf.edu/honorstheses/278

GLOBAL CITIZENSHIP AND EDUCATION:
THE MULTIDIMENSIONAL IMPACT OF A STUDY ABROAD BILINGUAL TEACHING
EXPERIENCE ON UNIVERSITY STUDENTS AND PRESERVICE TEACHERS

by
HARIS N. ANWAR

A thesis submitted in partial fulfillment of the requirements
for the Honors in the Major program in Education
in the School of Teaching, Learning, and Leadership
and in the Burnett Honors College
at the University of Central Florida
Orlando, Florida

Spring Term, 2018
Thesis Chair: J. Thomas Owens, Ph.D.

ABSTRACT
The intent of this thesis is to study the diverse experiences of 13 University of Central Florida
students who participated in the Bilingual Study Abroad Teaching Experience in Spain. The
group included nine education students and four in other majors. The experiences of study
abroad participants can help to better understand what future participants can look to gain from
the program, and what the organizers of the program can potentially look to improve. The
research involved was a qualitative study which sought to record the experiences of participants,
and then interpret those experiences. The participants were asked to determine the benefits of
the program across three dimensions: academic, professional, and personal.

This was

accomplished through Likert scale questions which gauged their opinions, and by reflecting on
their experiences in a more open-ended way, writing broadly about the impact of the program.
In analyzing the responses, connections were drawn between the quantitative data in the Likert
scale questions, and the qualitative data in the open responses. It was found that as a whole,
participants considered the study abroad experience to be overwhelmingly positive across all
surveyed dimensions. In addition, a number of connections were found that could be drawn
between the broad experiences of the participants, and specific benefits which they noted in the
survey. A number of unique experiences and circumstances will be considered, both positive
and negative.

Finally, the conclusions and implications of the study will be discussed.

Recommendations are included in regard to future participants can expect to gain, potential areas
of improvement in the program, and things which should be included in the orientation for future
participants in the bilingual teaching experience.
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INTRODUCTION
Borders are drawn and redrawn. Populations grow, change, and learn from one another.
A driving force in this evolution is the youth of a country, even more so when they go on to
teach others. This evolution in outlook is defined by their increased identity as ‘global citizens.’
The idea behind global citizenship is that individuals feel a sense of community that transcends
national boundaries. Ali Abdi (2017), writing in the International Journal of Development
Education and Global Learning, has put forward that this mindfulness can be a vital component
of growth, both for learning and for teaching. Abdi notes that currently, the approach to
developing this mindfulness can sometimes be superficial. The goal should instead be for people
to fundamentally “engage with one another” and “achieve an honest perspective of global
citizenship” (2017).
An example of developing this global citizenship is the study abroad programs which
many students take part in during their time at university. Efforts have been made to encourage
education students in particular to complete parts of their student teaching abroad, with more
than 600 students having done so, and dozens more taking advantage of the opportunity every
year (Quezada, 2004). Such programs are widely considered to be greatly impactful for the
students who take part in them.
I had the opportunity to take part in such an international experience. The origins of this
study are thus in my own experiences studying abroad in Spain. I was in Spain for 12 weeks,
staying with a host family and taking two university courses during my time there. Along with
taking classes, I took part in field work, teaching English in the assigned school for five days
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every week. I was fully immersed in the language and in the culture. After returning, I hoped to
relate my own experience to that of the other students who had participated in the same program.
While many of their experiences were similar to mine, that is, generally positive, they had varied
experiences with their families and schools. Similarly, many differed on how closely they had
wanted the university to be involved while they were abroad.
From this, I began to think about how similar or dissimilar my experiences were when
compared to other students in this program. How transformative an experience it was for me and
how it helped to develop my own global citizenship. The current study emerges from these
thoughts and questions. The intellectual curiosity which serves as its foundation is the desire to
understand if fellow University of Central Florida (UCF) students found similar benefits and
challenges in the program. Whatever the results may be of this research, I anticipate that it will
be valuable to students, faculty, and administration as such programs continue to gain traction.
Therefore, the aim of this thesis is to explore how beneficial, neutral, or detrimental these study
abroad programs are for university student participants, and in what ways.
While personal interest is at the core of this research, potential implications exist for a
number of other groups. For example, it may be helpful for potential study abroad participants to
learn about the experiences of prior participants. Similarly, this research may help the organizers
of the program to emphasize the benefits of the program which most participants are agreed
upon, and address negative insights or issues, should they surface. The results of the study may
also help to better understand study abroad, because it builds on the information from prior
research.
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The fundamental research question upon which this thesis relies on is as follows: how do
students who participated in the Bilingual Study Abroad program in Spain make sense out of
their experiences?
Undergraduate students often participate in study abroad programs during their time in
university, and while there is robust literature that discusses the benefits of such programs for
students, some facets therein have garnered comparatively little attention, particularly in regards
to students in colleges of education. There certainly is existing literature which looks at the
experiences of student teachers or students of education, but as will be seen in the following
literature review, the focus of the studies was often in one particular area. The areas of focus in
this study are the experiences and personal outcomes among participants in a school-based
service learning project in Spain. Because the results of this study are tied to the unique
experiences of participants, it is primarily a phenomenological practice. The objective in this
regard was to document the diverse experiences of program participants and to identify any
common themes across those experiences.
Impacts of study abroad programs have been identified by prior studies, which can
broadly be sorted into a number of dimensions. The ones which have been identified for the
purpose of this study are the personal impact, the professional impact, and the academic impact
of such programs. With the established qualitative framework, these dimensions serve as a lens
through which to interpret students’ complex experiences. When looking for variables which are
mentioned in existing studies, the objective of studying them was to confirm that they remained
true in the context of this particular program. In addition to this, facets of study abroad in
programs such as this one in Spain are not always addressed by the existing scholarship. In these
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cases, the objective of studying the stated variables is to hopefully bring attention to other
possible impacts of such study abroad programs.

4

REVIEW OF RELEVANT LITERATURE
The current literature on this topic gives details on a number of the benefits and
challenges to studying abroad; the aim of reviewing these pieces is to see what these known or
assumed benefits and challenges are, and if they can be applied to the subject participants and
their particular experiences studying abroad in Spain. The articles and studies that are available
tend to look at all international students’ experiences across the board; fewer focus on American
students’ experiences, and fewer still focus on preservice teachers.
In general, students and teachers have accepted that those who take time to study abroad
benefit in a number of ways. Studies acknowledge, for example, that regardless of area of study,
students will often experience a degree of personal growth and independence through their
activities in the program (Milian et al., 2015; Tam, 2016). Another commonly mentioned benefit
of international programs is the potential of learning a language through immersion in the second
language community (Pyper & Slagter, 2012; Tam, 2016; Segalowitz et al., 2004). The crosscultural conflict that comes from this same immersion is a challenge that some writers make note
of as well (Duke, Reinemund, & Bouyer, 2014; Triana, 2015), while the same experience is
marked elsewhere, sometimes within the same articles, as a benefit. The understanding and
growth that come from navigating a different culture is noted by these pieces as initially
challenging, but ultimately constructive (Bloom & Miranda, 2015; Duke, Reinemund, & Bouyer,
2014; Murphy & Murphy, 2016; Quezada, 2004).
The focus of this thesis relies on a particular study abroad program that involved
university students living and working in Spain for three months. The notable characteristics of
Spanish schools that participants would have encountered should be mentioned as well, such as
5

the desire for inclusion among teachers, and the bilingual English education programs which
exist in many parts of the country (Anghel, Cabrales, & Carro, 2016; Chiner & Cardona, 2013).
These bilingual programs are the ones that this study’s participants took part in during their own
experiences; participants taught English in bilingual elementary schools, while living in the
community for this time period. This gives participants three months of practical experience and
immersion in their assigned communities. In particular, a number of advantages to such study
abroad programs are specifically relevant to education students. Research notes that an extended
study abroad program where the participant is engaged with their host community and school
provides then with opportunities to teach and learn that they otherwise could not experience
(Quezada, 2004; Tam, 2016). The benefits to language acquisition have already been mentioned
in a broader sense, but aside from personally learning a language, a preservice teacher will
benefit from this in other ways. The exposure to second language acquisition, both in their own
case, and on the part of the students, affects their perception of English language learners, and
influences how they interact with and teach such students in their own classrooms (Kasun &
Saavedra, 2016; Medina, Hathaway, & Pilonieta, 2015).
Many articles also make note of the multicultural awareness and potential for
internationalized curriculum that comes from this exposure. In many study abroad experiences,
student teachers are placed in environments and situations that give them a basic knowledge of
the presence of other cultures, and which help them to empathize with different contingents of
their American school populations; both of these serve to further inform their teaching (Quezada
& Alfaro, 2007; Scruggs, 2007; Shedrow, 2017; Palmer & Menard-Warwick, 2012).
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Current literature addresses a number of benefits related to international experiences
which have been studied, connected to the dimensions by which the participants grew. Different
articles addressed ways in which international experiences have impacted participants, whether
as a student, a professional, or as a person. The goal in connecting the most relevant literature on
this topic to these categories is to gain an idea of what facets of participants’ impacts have been
studied, and which have not. The hope then is to assess from this which facets can be studied to
confirm previous findings, and see if they remain true in the case of the subject participants’ own
experiences. It can also be determined if any elements of participants’ experiences have not been
sufficiently addressed by the literature, and whether those elements also merit inclusion in the
study.
To this end, the impacts felt by study abroad participants have been broadly set into the
aforementioned dimensions, into their roles as students, professionals, or individuals. A number
of relevant studies in each category are described below, to provide a survey of what the current
literature describes in each case.
Impact as a Student
According to prior studies, the impact that study abroad participants felt in their role as
students took on different forms that fell under certain common themes. For example, many
study abroad participants struggled in reconciling the experience with their expectations, class
content, or other factors (Barton, Hartwig, & Cain, 2015). A number of studies implied in their
results that although academic growth was evident among participants, it was far surpassed by
the growth shown in other areas (Ingraham & Peterson, 2004). Despite this, evidence suggests
that study abroad participants experienced measurable academic growth through their
7

participation; they learned and practiced academic skills which they would have otherwise only
been exposed in a classroom (Ingraham & Peterson, 2004; Quezada, 2007). The value of
immersive experience with non-English speaking students is another factor noted by studies
(Medina, Hathaway & Pilonieta 2015; Quezada, 2007).
Reyes L. Quezada’s article (2007) in International Education Journal studied the
international student teaching programs which universities offer, and provides further detail
about specific universities and organizations and their programs. Quezada (2007) determines,
for example, that many student teachers struggled in adapting the strategies they learned in class
to overseas curriculum. Looking at students’ reflections on their overseas experiences, he notes
that while personal and professional learning were clearly seen to have grown, the practices they
were learning as students were also impacted. Quezada (2007) writes that through their
participation in these programs, students were exposed to learning which they would typically
only see in a theoretical context.
Georgina M. Barton, Kay A. Hartwig, and Melissa Cain’s (2015) study “International
students’ experience of practicum in teacher education” recorded the overseas experiences of
Australian preservice teachers, and how they felt the experience in schools impacted them as
students. Much like American students participating in study abroad programs, the students who
were interviewed for this article were not uniformly of any single opinion on how the program
benefited them. A major conclusion of Barton, Hartwig, and Cain’s (2015) study is that a
participant’s learning is reliant not just on the experience itself, but on their own disposition, as
well as the environment in which they take part in the experience. Factors such as the level of
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feedback from school and university, and the outlook of the mentor teacher(s) had an equally
notable impact on participants’ learning experience (Barton, Hartwig, & Cain, 2015).
Some of the other articles in question focus on one aspect of an education student’s
impact, such as how their international experience affected their perception of ELL (English
language learner) students. Adriana L. Medina, Jennifer Hathaway and Paola Pilonieta (2015)
build on this idea in their article for Frontiers: The Interdisciplinary Journal of Study Abroad.
Their study followed student teachers’ perceptions about other cultures and non-English speakers
after their international experiences. The article says that exposure to an entirely different
population helped to “shift [preservice teachers]’ perceptions of ‘others’ and “potentially affect
how they will teach ELL students in their future classrooms” (2015, p. 86).
Edward Ingraham and Debra Peterson (2004), also writing in Frontiers, studied both the
academic and personal impacts of study abroad. In how they were impacted as students, their
survey asked participants if their experience had led to an improvement in their academic
performance, or had enhanced their critical thinking skills. The growth students experienced in
their academic development was not as dramatic when compared to their personal and
intercultural development, but even in academics, the article notes that “all of the reports reflect
the belief by both faculty and students that they, the students, learn more and more deeply while
studying abroad” (2004, p. 93).
Impact as a Professional
The impact felt on study abroad participants in their roles as professionals took on a
similar vein, whether as teachers who were hoping to gain additional skills and development, or
as students who were looking for training and professional experience through their
9

participation. One of the most widely understood benefits of studying abroad is the language
acquisition that can come from it, with all the professional growth that entails. However, the
actual relation between studying abroad and learning a language varies (Tam, 2016). More
concrete benefits came from practical international experiences, and included gaining skills such
as curriculum integration and cultural literacy, both of which serve to draw connections between
topics and students (Phillion et al., 2009; Quezada, 2007; Scruggs, 2007). Other examples of
professional growth included a greater understanding and interaction with ELL students, and
relatedly, a greater ability to succeed in culturally diverse classrooms (Quezada, 2007).
Angela Choi Fung Tam (2016), writing in Teachers and Teaching, posits that the
professional impact of short term study abroad experiences is in some ways a ‘mixed bag.’ Tam
conducted a study of Hong Kong preservice teachers’ experiences taking part in a language
based study abroad program in mainland China (2016). In some cases, positive outcomes were
recognized, but in others, such as language acquisition, the participants did not feel like they
acquired as much as they had anticipated. Tam’s conclusion in this regard is that the outcomes
of the experience were tied more to the practical working component of the program, rather than
to any perception of the program itself (p. 778).
Thomas Scruggs’ (2007) article “Teacher Exchange as a Means of Social Studies
Curriculum Internationalization” serves as an overview of social studies teachers’ experiences in
exchange and training programs abroad, and a brief history of teachers’ overseas training and
international impact. Scruggs explains that international exchange and teacher training programs
should be and are designed around the assumption that participants will use the skills gained
through them in their own classrooms (2007, p. 70). He goes on to explain how such programs
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impacted teachers after they took part in them, explaining that in addition to the increased
tolerance and appreciation of differences, the teaching of the curriculum itself was impacted
positively. The result is a greater propensity to integrate the elements of a class curriculum:
“teachers with international experiences make connections across cultures and civilizations and
across global issues instead of teaching them separately” (p. 73).
Expanding on the idea of ESOL education, the following article pertained directly to
biliteracy teachers’ experiences student teaching in a Spanish speaking country. Reyes L.
Quezada, who published another article referenced above, writes along with Cristina Alfaro
(2007) in Teacher Education Quarterly, that a rapidly globalizing world necessitates that
teachers adapt and develop professionally to meet the needs of their diverse student populations.
Participation in long or short term international experiences has been confirmed to partly fulfill
this necessity, and therefore serves as a valuable professional development opportunity for
teachers who can take part in it (p. 112).
JoAnn Phillion, Erik Malewski, Suniti Sharma and Yuxiang Wang (2009), writing in
their article “Reimagining the Curriculum: Future Teachers and Study Abroad,” address some
of the primary goals universities have in their implementation of study abroad programs for
student teachers. One of the biggest objectives in teacher education, as stated by the article, is to
prepare preservice teachers, who are primarily white, middle class, and native English speakers,
for a student population which is projected to become increasingly diverse in the future. The
knowledge that one gains from cross-cultural awareness is not simply a matter of moral value, it
is increasingly a professional necessity. The authors conclude that “student teachers must be
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encouraged, indeed required, to venture beyond the walls of their assigned classrooms …
and into the community and world of which schools are a part” (2009, p. 335).
Impact as an Individual
Much of the literature that addresses the impact of study abroad participants in their roles
as students or professionals often does so at least partly through the lens of the participant’s
personal development. In other words, it framed their academic or professional growth through
their growth as individuals, whatever that entails. This idea can be interpreted to mean that the
most significant impact of such study abroad programs is on personal growth level. A number of
articles highlight an increased sense of independence and self-reliance as positive impacts of
participating in study abroad (Ingraham & Peterson, 2004; Milian et al., 2015). Others point to
critical thinking and leadership as areas for growth (Ingraham & Peterson, 2004; Palmer &
Warwick, 2012). The most often noted personal impact however, which addresses a number of
professional and academic factors as well, is participants’ growth in intercultural understanding
and empathy (Palmer & Warwick, 2012; Shedrow, 2017).
Edward Ingraham and Debra Peterson’s (2004) Frontiers article was mentioned above; it
was explained that the article examined both the academic and the personal dimensions of study
abroad participation. The study which the authors conducted of returning study abroad
participants measured a number of facets of personal growth, such as participants’
“independence,” “self-reliance,” “problem-solving,” and “leadership,” among others (2004, p.
87). The findings of this study confirm that participants tend to report the international
experience as a positive factor in their personal development: “in reading these reports, it is
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striking to see on balance how large an impact on personal growth the study abroad experience
has” (p. 93).
The development of cultural awareness was the aspect of personal impact which most
relevant literature touched on in one form or another. The article by Ingraham and Peterson
(2004) examined this idea, like the rest of their study, on a macro scale. Stephanie J. Shedrow’s
(2017) article in the Journal of International Students focuses on a single case study of a
preservice teacher’s international experience in Uganda; examining her preconceptions about the
host country and how they shift (or fail to shift), along with her racial and cultural awareness.
Shedrow concluded that in order to prepare a homogenous population of teachers for a
heterogeneous population, participants should be actively guided and helped to interpret and
understand their experiences (2017, p. 284). This meaningful change, while framed in the
context of preservice teachers’ professional development, entails deep personal reflection on
whiteness, culture, and privilege, as demonstrated by the subject of her study.
A majority of the literature selected pertained to American students’ experiences abroad,
but in dealing with study abroad as a general concept, the experiences of international students in
America has the potential to be just as valuable to learn from. Madeline Milian, Matthew
Birnbaum, Betty Cardona, and Bonnie Nicholson’s article “Personal and Professional Challenges
and Benefits of Studying Abroad” (2015) serves as a valuable resource in this regard. The article
reported that in addition to the quality of education and services at the school, more than 60% of
study abroad participants noted that they had developed socially as well, and found a community
of friends on campus. The authors point to one participant’s comment to indicate personal
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growth, the student indicated that he was “meeting friends from all around the world, visiting
new places, having a valuable experience, learning practically, being independent” (2015, p. 7).
Deborah Palmer and Julia Menard-Warwick, writing in Multicultural Education,
acknowledge the importance of cultural understanding, as the previous articles do, but
interestingly, note that “cultural understanding alone is not sufficient for effective and respectful
teaching in multi-cultural contexts” (2012, p. 18). Instead, they assert that multiculturalism
should be addressed in conjunction with other concepts, such as critical empathy (p. 20). The
results of their study, looking at the short term international experiences of a group of Texas
student teachers, confirmed that the program was successful in helping to develop participants’
empathy and critical consciousness of their student’s experiences (p. 21).
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RATIONALE
A number of existing studies provide evidence for the value of study abroad as part of a
university education (Ingraham & Peterson, 2004; Milian et al., 2015; Quezada & Alfaro, 2007;
etc.). The fact that such programs have proven impactful in other cases does not necessarily
mean that the program under consideration has the same results. For example, students may
anticipate significant increases in language proficiency only to discover, after the fact, that it did
not happen. In similar fashion, it was found in some cases that the personal and professional
growth experienced by students was somewhat greater than the academic benefit of the program
(Ingraham & Peterson, 2004). Other students anticipated certain sources of learning only to
discover that they learned more in daily interactions within a culture (Tam, 2016).
Prior to my own international experience, the program coordinators had prepared us for
what we might expect from the program and what would be expected of us. The primary benefit
I anticipated and later recognized was the sense of independence required to be in a country
alone. Being in an unfamiliar environment gave me an opportunity to develop and exercise
critical thinking and decision making skills that would not have developed in the same way.
Once we settled into the routine of the program it provided applied learning experiences that I
had not had at my home institution. Upon returning, I assessed whether or not delaying
graduation a semester and taking part in such a program really had been worth the time. In
retrospect, those two components of the program remain among the main benefits of
participating in the program. However, what I did not anticipate was the learning that took place
through immersion in a language and culture that was different from my own.
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The goal in this study was to accurately represent participants’ experiences in the
bilingual experience. This research was a qualitative study which sought to record the diverse
experiences of study abroad participants, and then interpret those experiences. The three
dimensions (personal, professional, academic) mentioned above are to be identified around
peoples’ loosely connected experiences as they write about them. They are a preliminary
organizational tool to assist in interpreting the data.

16

METHODOLOGY
Program Context
The study abroad program which is the basis for this study is unique in many
ways (see Appendix E: Bilingual Program Information Flyer). It shares aspects of other
programs, but there wasn’t any study abroad program mentioned in the literature which was
exactly like it. This program is organized by UCF in conjunction with the region of Castile and
Leon in Spain. The objective is to bring in English speakers for Spanish students to hear and
learn from. Therefore, it was necessary that potential participants be native English speakers, or
at the very least, speak English without an accent. There were additional requirements which
come from working closely with children, such as a criminal history check, and a basic overview
of pedagogical practices. The program is open to all majors, and those who wished to participate
applied in advance. Upon approval, the students begin preparations; they arrange ways to
communicate with the other members of their cohort, the other students who will be taking part
in the program that semester. Prior to leaving, they attend an orientation, where they are given
instructions about how to proceed, as well as advice related to how to handle various situations
while abroad. It is explained how to react in certain scenarios, how to get in touch with someone
at UCF, and so on.
Students arrange their own transportation to Madrid, and from there to the city they were
assigned in Castile and Leon. The participants are in Spain for 12 weeks, 11 of which are spent
working in their assigned school, teaching English. The students they work with are primarily
elementary school age, ranging from 6th grade down to kindergarten. During their time there,
most students are lodged with host families, who provide room and board. The cohort of UCF
17

students that participate in the program in the same semester are assigned schools in different
cities, often quite far from one another. Because of this, students cannot rely on one another for
day to day situations that arise. In cases where students are assigned to smaller towns, or to
isolated areas, they may be the only English speaker in their communities. The participants are
thus largely independent white in Spain, with minimal contact with the university, or with each
other. If they want to meet at some point during their experience, students arrange it themselves.
After the students have worked for 11 weeks, they can spend their final week for personal
purposes: recreation, classes, travel, and so on. The students arrange their own transportation
back to the United States upon the completion of this week, and upon returning, briefly follow up
with the organizers of the program.
Aspects of the program are thus similar to the program for student teachers in Australia,
described by Barton, Hartwig, & Cain (2015). In that program, the students completed field
work at an assigned school, with a mentor teacher. This is similar to the bilingual program,
where UCF students are assigned a school in Spain, in which they will teach English. They
similarly develop a relationship with the faculty in their assigned school, and gain practical
experience working in a classroom. The bilingual program in Spain however is different in that
it was a 12 week program, rather than a yearlong program. There was also a difference in the
populations, where the visiting students were often English learners, and the host population
were the native English speakers (2015). It is the opposite in the Spain program, where the
participants were native English speakers, and the assigned students and faculty were nonEnglish speakers.
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The experience of intercultural exchange is also present in a number of the programs
which were highlighted in the literature review. For instance, the program studied by Angela
Choi Fung Tam (2016) involved a study abroad program centered in China. Like the program
being studied here, this program involved both an academic and a practical component.
However, the level of immersion was not as extensive, and the benefits to language acquisition
were noted as minimal (2016). The benefits to language acquisition were mentioned by a
number of studies, usually with better results (Pyper & Slagter, 2012; Segalowitz et al., 2004).
Similarly, the bilingual program shares the Spanish language and ESOL training aspects of the
program mentioned by Quezada (2007). The difference there was the brevity of this particular
program, compared to the three months which UCF students were able to spend teaching
English.
Research Design
The objective, as it has been described, could be framed as either a qualitative or
quantitative study. A quantitative study would require that the data gathered from participants
would be based around the idea of comparing the objective results of their experiences, and
would be collected strictly in the form of data gathering surveys, with no further complexity to
their responses. A qualitative study of this same topic would share the idea of gathering tangible
data from participants, but would put a greater emphasis on the perspective of the respondent.
Leaving the findings of the study to be dependent on their responses allows for a greater range of
flexibility on the part of the information that is gathered, and it allows for the study to reveal
information that is related to the topic, but which the researchers had not considered. If we
accept this as a qualitative phenomenological study, the goal is to provide a structure for
19

presenting the participants responses. In other words, the task is to organize their experiences as
presented through essays, short answer questions and a series of Likert scale answers. I used the
analytical tools of content analysis to evaluate essays and short answers, and then looked to
Likert scale questions for corroboration of identified themes.
As a phenomenological study, there is not a clear hypothesized relationship but rather an
analysis and systematic representation of others’ experiences. Phenomenology, as it is applied
here, is the method by which a researcher conveys the stories of their subjects, using their diverse
experiences as a lens to understand a topic.
A phenomenological approach to data analysis requires that the researcher organizes and
interprets data which are not clearly delineated. Chi-Shiou Lin (2013), writing in Qualitative
and Quantitative Methods in Libraries, explains that in empirical phenomenology, it is assumed
that “structure exists in the shared experiences of a phenomenon, and the methodology strives to
discover the structure and its essential constituents” (2013, p. 470). Following a similar model to
that of Moustakas (1994), Lin implemented what she referred to as “open coding,” where she
identified common themes in her (otherwise unwieldy) data by segmenting it into smaller parts
and labeling those parts appropriately. This is the approach which seems to be the most
appropriate for the data analysis in this study, where long form essays can be ‘segmented’ into
different categories so as to organize them.
Ideas to keep in mind with the above approach to research include the concepts of epoche
and reduction. Epoche is a concept wherein a researcher is asked to determine their own
conceptions or beliefs regarding a topic. This is done to draw focus onto the specific aspects of
an experience which are being studied. This is also referred to as ‘bracketing,’ where, as in
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mathematics, certain parts of an equation can be placed inside parentheses; doing so causes one
to separate those parts from others, which must be focused on first (Lin, 2013). How this might
be represented in this particular subject could include the conscious removal of bias on the part
of the researcher; just because the researcher experienced a certain benefit during study abroad
does not mean that others will as well. A concept related to epoche is reduction. Reduction
(phenomenological reduction, or eidetic reduction) refers to the idea that surface elements of a
phenomenon must be removed in order to truly understand its meaning. Lin describes this as “a
process of going beyond, behind, or underneath the conventional patterns of thoughts and action
in order to expose the meaning structure” (2013, p. 471).
The research questions which were answered fit two different categories of analysis. The
initial level in this case involves a more detailed reflection upon the experience and the impact
which participants have felt from it. Secondary analysis considered these accounts through a
series of corroborating questions, backing up the initial data and looking for differences that may
be associated with demographic and educational variables. The inclusion both of open ended
response questions and direct Likert scale questions allows for the triangulation of the
respondent’s broader experiences within a certain framework. That framework would be based
around the accepted knowledge of typical areas of impact for study abroad participants. The
‘triangulation,’ in this case, means that there was an effort to connect the common themes of
respondents’ long form responses to the other forms of questioning, which would also be
designed to find those themes. Given this approach to the development of knowledge, the
variables that are discussed in the findings are those themes and subthemes that emerged from
participant responses. While there might be some idea about the impacts of the program which
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they are likely to identify, the specific variables are revealed and described during the analysis.
Although the respondents’ free form responses cannot be easily categorized, the interpretation of
those responses can be. The first step in that interpretation is the survey questions themselves,
and the Likert scale questions can be partly sorted into the already established dimensions:
1: How did the program impact you as a person?
Subquestions address:


Increased global awareness, increased awareness of any privileges which respondents
may have. Has this affected your worldview in other ways?



Development of self-reflection or critical empathy.



Personal growth through the program; defining ‘growth.’

Because the study is framed through the personal experiences of students, the participants’
responses to these questions may bear relevancy with the other dimensions
2: How did the program impact you as a student?
Subquestions address:


Positive academic impacts of studying abroad



Depth of learning when participating in the program



Impact on pedagogical practices



Did you find that the experience has fit into their long term goals

3: How did the program impact you as a professional?
Subquestions address:


Effect on how participants will conduct a classroom (e.g. with a greater degree of cultural
or linguistic literacy)
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Possible language acquisition



Practical skills, language acquisition, and other areas for potential professional growth.



Preparation for multicultural student populations



General forms of professional development



Impact on participants’ long term professional goals

Participants
The population which the subject of this study is comprised of is a group of students who
participated in a semester-long study abroad program in Spain. These students participated in
the program from the years 2009 to 2017, possibly years apart from each other. The particular
program in question was open to graduate students as well, and all majors could apply to
participate. The contact information and names of these participants was obtained through the
coordinators of the program, who in some cases are closely involved in the study. The 13
respondents were contacted through email or social media, with the request for them to take part
in the study. At the time of their experiences, a majority of participants were preservice
undergraduate education students. A smaller number were graduate students in education, or
were pursuing degrees in other areas. Most of the population is comprised of monolingual
English speakers, with a smaller percentage being multilingual. Students in the group vary in
terms of age, major, gender, level of study and numerous other variables. The sole criteria for
inclusion in the study is their participation in the Bilingual Teaching Experience in Spain. The
specific demographics of the respondents in this study will be discussed in an upcoming section,
where all the results of the survey are laid out.
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Instruments
As this is an exploratory descriptive study, the instrument was unique to this study. It
was a researcher-developed survey based on outcomes expected from the literature reviewed and
input from those involved in the program. The intention is to gather the experiences and
opinions of program participants, making their perspectives the single most important element of
the study. The program by which the survey was conducted is Qualtrics, which is a data
collecting tool that researchers at UCF can use to administer surveys and gather information. It
allows for long form, short answer, and Likert scale questions.
Procedures
The basic procedure which was followed in this project first involved conducting the
survey itself. The survey was conducted online, through the Qualtrics program. Participants
were given clear explanations and instructions for how to complete the survey, and what they can
expect from the questions.
The first step in this regard would be to gather information about the participants. This
was accomplished in the initial part of the survey, in which respondents would be asked to
answer questions that involved general and demographic information. Questions included here
would address participants’ age (both at time of participation and current), graduate status, major
at time of experience, language background, cultural background, and other prior experiences.
The most important element of the survey itself is the recording of respondents’ unique
experiences studying abroad. This took the form of open ended survey questions and essay
questions. Some of the prompts for such questions could include:
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Write freely about your experience with the program. What parts stood out to you as the
most impactful? What difficulties did you experience?



Looking back, has the study abroad experience impacted you personally? If so, how?



What advice would you give to someone who is planning on participating in the study
abroad program in the future?
The final segment of questions were statements designed for ‘Likert’ scale responses,

where respondents would select whether they strongly agree, somewhat agree, neither agree nor
disagree, somewhat disagree, or strongly disagree. These questions are meant to be
supplemental to the free response questions, and any correlations between the respondents’ broad
experiences, and the more specific facets below could be made note of. Among these, there were
some general questions, relating to factors that it was likely that respondents would mention,
such as the disposition of their host family, their host school, or the broader community. They
would also mention relevant factors, such as how helpful the university was. A majority of the
questions, however, can be fit into each of the dimensions established, the personal, professional,
and academic impacts of study abroad programs.
The questions pertaining to a respondent’s perceived growth and change as a student
included both general concepts, as well as specific examples of academic impact. It asked, for
example, whether the study abroad experience has helped students to gain knowledge which has
directly come up in a class. It asked similar questions about how the experience has impacted
their organization, time management, and instructional planning, as well as their depth of
learning. Finally, the survey asked them if the experience has impacted them as a student in any
other way, and whether the experience has helped them attain their long term academic goals.
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A similar model is followed for the questions relating to personal and professional
impact. For personal impact, respondents are asked whether the study abroad experience
impacted their perception of the host population, or of other groups. They are further asked if
participating in the program has helped them to develop their leadership skills, their critical
thinking, or their own personal growth in some other way. The questions also addressed whether
participants have developed their critical thinking and empathy, and whether or not they have
experienced an increased global awareness. The students’ development as global citizens is most
closely related to the personal impact explained here. Again, Ali Abdi (2017) explained in his
article on International Journal of Development Education and Global Learning that global
citizenship is in theory developed through a person’s growth in understanding and empathy,
particularly with respect to multiculturalism. The objective there is to create a paradigm where
individuals “relate to one another with respect, recognition, and reciprocal acceptance. That
could constructively spawn relational possibilities that are less restrictive with respect to the
promise of social justice and knowledge equity” (Abdi, 2017). This description of what global
citizenship entails is closely related to many facets of the participants’ personal growth which are
directly or indirectly surveyed.
For questions pertaining to the study abroad program’s professional impact, there were a
number of clear categories. The first were questions asking about the practical components of
study abroad, and whether they are or were impactful in a professional development context.
The other categories pertained to specific elements or skills which respondents may have
developed while taking part in the program. Examples of these skills were second language
acquisition, ELL student experience, increasing cultural literacy, and curriculum integration,
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among others. The concluding questions asked whether participation in the study abroad
program has helped students in achieving their long term professional goals.
Following the completion of the surveys, it would be beneficial to (time permitting)
follow up with respondents, and conduct brief phone interviews, where the questions are
discussed, and a broader conversation about their experiences studying abroad. These calls
could be the first step in the analysis of the information gathered through this survey. Because of
the nature of the information, this process takes a certain amount of time.
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COMPLETION OF SURVEY
Working toward the completion of this study, I completed all necessary components as
they were expected by the Burnett Honors College and my committee members. After the thesis
proposal was completed and signed, I submitted it to the College. I completed the Institutional
Review Board (IRB) certification in December of 2017, before the Spring semester. Once the
certification was complete, and the college had been informed of it, I could proceed with the
subsequent steps in the study.
In January, February, and March of 2018, the final stages of this project took place. The
first step in this regard was to construct the survey as it was described in the proposal. The
agreed-upon questions and prompts were standardized and entered into Qualtrics. This finalized
survey was sent with other relevant information to the Institutional Review Board at the
university. The request was sent out to the 13 participants in the study abroad program which are
surveyed, asking for their input in the study. The identities of this group of respondents are
derived from collected lists of former participants in the bilingual study abroad program. The
participants’ responses are the key component to this research. Some patterns emerge when
observing their responses on a macro scale, but their individual experiences are equally
important to this research. Both are expanded on in the following analysis.
The responses of participants needed to be reported at simply as possible, for example
with the demographic questions, the results can be reported in a simple question-answer format
where the breakdown of important factors to the answers are identified. The results of the long
form questions cannot be simplified in the same way. The primary means of organizing the
results of these questions would be to identify common themes which numerous participants
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bring up unprompted, and make note of them. The Likert scale questions again serve as a tool to
triangulate the recorded responses. The results of these questions can be discussed in the
Analysis section of the study, after the data itself has been described sufficiently.
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RESULTS
Demographic Background
A total of 13 participants took part in the survey. The preliminary portion of the survey
was meant to gather general information about the participants: their gender, ethnic background,
area of study, and so on. Of the 13 participants, 10 were female, and three were male. Two of
the participants identified as Asian (East Asian or Asian American), two identified as Black
(Black, Afro-Caribbean, or African American), two identified as Multiracial, and the remaining
seven identified as White or Euro-American. All 13 participants were in their twenties at the
time of their experience; 11 were in their early twenties (20-24), and the remaining two were 26
and 27, respectively. Currently, with the exception of one participant who is 24, all of the
participants are in their mid to late twenties (25-29) or their early thirties (30-34)
Four of the participants grew up in a household in which a language other than English
was spoken; the remaining nine grew up in English speaking households. Of the participants, six
currently speak one language; six currently speak two languages, and one participant speaks
more than two languages.
A majority of the participants (9) were pursuing degrees in the field of education at the
time of their experience; the remaining students were studying a wide range of subjects,
including history, biology, and international relations. Some participants reported that they
changed their majors after returning. Three of the education students had completed at least one
of their required internships at the time of the study abroad; the remaining students either did not
respond or had not completed an internship. For many of these students, the study abroad
experience was the first full-time teaching experience they had.
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Likert Scale Outcomes
The participants’ collective responses to the Likert scale questions are detailed below,
giving an overview of responses for each question. The purpose here is to clearly lay out the
basic results of the survey questions. These questions show to what degree participants agree
with given statements, and serves to put the subsequent analysis in the appropriate context. To
that end, the results given here are comprehensive but generalized. For instance, they may
simply explain how many students agreed with a statement, without differentiating between how
many ‘strongly agreed’ and ‘somewhat agreed.’ Such differentiations are still taken into account
in the analysis, because the analysis is based on the complete data, rather than this summary. To
see the complete Likert scale responses in the original format, see Appendix C: Likert Scale
Question Results. These following results are substantiated with direct quotes from respondents
in the following sections, entitled Analysis and Discussion of Results.
In certain sections, there were instances where the question is not applicable to a
respondent’s circumstance. For instance, a number of questions related to the professional
impact of the program ask about how it has impacted them as teachers, in which case only those
who are in the field of education would respond. In other instances, they are asked about their
perception of the host family. If they stayed with a host family they would respond to the
relevant questions there. In such situations the other respondents are not counted, in which case
the total responses for a question is less than 13.
General Perceptions
The general perception questions gathered participants’ opinions on aspects of the
program which are described above as “relevant factors.” In some cases, these are tangential to
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the focus of the study. They are included as questions here because they may be connected to
other aspects of their experience, and because it helps to gain a more full understanding of their
experience in Spain.
Among the respondents, 10 agreed that the host family’s attitude positively impacted
their experience. Two respondents neither agreed nor disagreed, and one respondent strongly
disagreed. At least four respondents made specific note of the positive experience with their host
families. This perception of the host family will be further discussed in the analysis and
discussion of results. When asked the same question about their host school and teachers, 12
respondents agreed that they were positively impacted, and one disagreed. When asked whether
the host school or university were helpful in situations where they may have been needed, 12
respondents agreed, and one disagreed.
Perception of Academic Impact
Out of 13, 10 respondents agreed that there was a connection between their experiential
learning in Spain and their academic learning at UCF. Of the remaining three respondents, one
disagreed, and two neither agreed nor disagreed.
When asked whether their academic performance was positively impacted by the study
abroad experience, 11 respondents agreed, one disagreed, and one neither agreed nor disagreed.
The results were similar when students were asked about other facets of their academic lives, and
whether they were positively impacted. The same number of respondents (11) agreed that it
helped their organizational skills, and two were neutral. Out of 13, Eight agreed that it helped
their time management, three were neutral, and one somewhat disagreed. In regard to the
positive impact for other academic skills in general, 11 agreed and two were neutral.
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Similar to the agreement about specific academic skills, 11 respondents agreed that they
learned more ‘deeply’ during their time abroad than they would otherwise. Nine agreed that it
made them adapt their instructional planning, with another two being neutral, and one
disagreeing. There was a consensus among all 13 participants that the experience helped them
move towards attaining their long term academic goals. These results, as well as the following
ones in the personal and professional dimensions, are substantiated with direct quotes from
respondents in the following section entitled Analysis.
Perception of Professional Impact
When asked a similar statement, about whether the study abroad experience had helped
them attain their long term professional goals, eight students agreed, and two were neutral. All
11 relevant respondents agreed that the study abroad experience has impacted them in a way that
could not have been achieved through other forms of professional development. They all
similarly agreed that it has influenced the way in which they perceive ELL (English Language
Learner) students.
10 out of 11 students agreed that the experience has impacted the way in which they
conduct their classrooms, or plan to conduct them. This was also true for students using
knowledge from their experience in the classroom, and for integrating different parts of the
curriculum; 10 respondents agreed to both statements. One respondent (not always the same one)
was neutral in each of those cases, neither agreeing nor disagreeing.
Out of the 11 applicable respondents, 10 agreed that the study abroad experience has
given them practical experience in the classroom, and has prepared them to teach a student
population, which is different from themselves. The same number of respondents agreed that it
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impacted their development of cross-cultural competencies. All but one of the 11 respondents
agreed that their current teaching positions require such competencies, with the remaining
student neither agreeing nor disagreeing. This ratio was also present with students’ opinions
about developing second language skills;10 agreed that they had developed such skills, and one
remained neutral.
Perception of Personal Impact
All 13 respondents agreed that they had experienced personal growth through the study
abroad experience, with 11 strongly agreeing and two somewhat agreeing. All 13 participants
also agreed that the study abroad experience had impacted their preconceptions of the host
population. There was similar consensus about how the program helped them develop critical
thinking, empathy, global awareness, and leadership; the participants either strongly or
somewhat agreed to being impacted in the above dimensions of personal growth. When asked
whether the study abroad experience had caused them to reflect on their own privileges, 11
participants agreed, one somewhat disagreed, and one was neutral.
Written Response Outcomes
Respondents were asked a total of five written response questions. As explained, these
questions were meant to allow the students to describe the experience in their own words,
elaborate on their expressed opinions, or bring attention to an aspect of the program which the
study has neglected to mention. At least 13 responses from students were recorded for each of
the questions, and many of these responses are several paragraphs. Because of this, it is not
practical to comprehensively relate participants’ answers here. As with the Likert scale
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responses which are summarized above, the following analysis takes the written responses into
account, in their entirety. To view these responses in full, please see Appendix D: Written
Response Question Results.
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ANALYSIS
Importantly, the analysis here will bring in the participants’ written responses more
extensively. A key goal in analyzing the data which has been collected is the merging of the
qualitative and quantitative data to develop a more congruent perspective on the student’s
experience. In other words, we will look at the survey results above and see how they align with
the written responses of the same group. To that end, the initial sections of analysis serve to
draw connections between those different forms of data. This is followed by a more in-depth
overview of certain respondents and their unique experiences. Identifying patterns and
triangulating the different forms of information is an underlying goal of this study. There will
then be a discussion of the above results and the analysis in this section, from which some
conclusions are drawn. This is where I can ‘bracket’ some of my own experiences, because in
some cases they may be different from the experiences of other respondents, in keeping with the
approach to analysis of Lin (2013). In the following sections, I mention cases where my
experience was different from certain participants, and where my opinion may align with theirs.
The results of the survey demonstrate the overwhelmingly positive nature of the
experiences of the 13 participants, but there are a number of unique experiences among these
which should be considered. The Likert Scale questions which have been described above can
also be interpreted in a numerical form, which allows for ease of understanding in the following
analysis. On a 1-5 scale of agreement, with 5 being ‘highly agree,’ and 1 being ‘highly
disagree,’ the participants have rated many of their feelings about the impact of the study abroad
experience. The closer to 5 that the average response is, the stronger their agreement is across
the board; similarly, the closer to 1 that the average is, the stronger participants’ disagreement
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with the statement in question. The averages can serve to highlight the consensus on certain
issues, and disagreement in others, but again, it shows this for these particular respondents.
These opinions can then be compared to what they write about in their reflections.
Academic Impact
Based on the results, the participants agreed that there was a clear connection between
their experiential learning in Spain and their academic learning at UCF, with a mean of
agreement between the participants of 4.1. Other survey questions about the academic benefit of
the program showed similar levels of agreement, with a mean of 4.1 or higher in each case. For
example, respondents agreed that the experience has a positive impact on their organizational
skills, as well as their general academic performance. Reflecting on her experience, one
respondent noted simply “organization is key.” This reflection is something which can be
applied to many aspects of the program, and a number of respondents recommend that future
participants engage in practices like documenting their experiences, whether they’re in school or
simply traveling.
Respondents noted similar positive growth for their time management, depth of learning,
and other academic skills. Most respondents agreed that the experience has made them adapt
their instructional planning. A number of them agreed that ‘adaptability’ is important during the
experience, one commenting that they were able to “exercise” their “adaptability skills” during
their time in Spain.
Based on the responses, participants found the experience to be beneficial across all
measures, but they found it to be the most impactful for their aforementioned organizational
skills and for attaining their long term academic goals. For instance, some of the participants
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chose to change their areas of study, or made other school related decisions based on their
experience. In some cases, individual participants noted one or more of the above as less
impactful than the average; for example, one respondent noted that they would have liked
additional resources related to teaching, so she could learn and implement them as she
progressed. Some similar experiences, good and bad, will be discussed further.
Professional Impact
Similar to the academic impact, the participants noted a significant benefit in how the
program affected their professional growth. Indeed, they wrote at much greater length, and in
more detail, about this element of their experience. It was noted in the results that a professional
factor which many acknowledged was in their perceptions and conduct; for instance, all the
participants strongly agreed that the experience changed their perception of ELL students. One
current teacher said “I try to remember my experience when teaching ELL students and what it
was like in a foreign country.” Other participants agreed, adding that “I can compare my
experience teaching Spanish children English as a Second Language [to current students] … I
can remember common misconceptions and errors they made and address them quicker to
expedite learning.” These comments are consistent with the Likert Scale responses in the
professional section.
From the results, we can see that these responses align with other reported benefits of the
practical component of the program; participants overwhelmingly agreed that it gave them
firsthand experience which they have since used in the classroom. This was true for all facets of
professional development which were surveyed, with a mean of 4.5 or higher in each case (see
Appendix C: Likert Scale Question Results). One respondent noted that “the work experience as
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a teacher was like another internship … I enjoyed working closely with the teachers from Spain
and gaining experience and learning more ESOL techniques.” This is also reflected in how some
participants now conduct their classrooms, and in how they make connections between curricula.
For example, one respondent found that the experience influenced her current teaching
strategies: “I remember how interactive the English instruction was and I try to tie music and
dance into my teaching here in the states.” Another respondent recommends that future
participants “research best techniques for teaching students who aren't immersed in the
language.” Many found such techniques to be relevant during the program and vital afterwards.
It was stated above that participants who are currently teaching agreed that their work
requires ‘cross-cultural competencies,’ regardless of location. We also saw that many found that
the study abroad program helped them develop these competencies, and prepared them to work
with a diverse student population. One respondent noted that “the program helped broaden my
understanding of educational inequity in general as well as multicultural education.” Another
commented that the program helped them enhance their worldview: “the experience showed me
how much I love learning about different cultures. It taught me to be open minded as well as
understanding that everyone views the world differently and there’s no ‘right’ way to do so.”
Strong agreement was found among the participants whose experience has impacted them
in a way which could not be achieved through other forms of professional development, and that
the experience has helped them work towards attaining their long term professional goals. One
such area which was unanimous was in their development of Spanish language skills, often
credited to the immersion in their assigned communities. A current teacher spoke to this, in how
she was able to draw connections to her current position in foreign language education. She
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found that “having that opportunity to be fully emerged in the Spain [sic] and strengthen my
Spanish skills was prominent for my future career.” Others agreed, one saying that “I learned
Spanish to a point where I could have full on conversations without English,” and another that “I
learned another language which gives me an upper hand in my career.”
Personal Impact
More than either the academic or professional impact, participants noted that the program
had a profound personal impact on them. They wrote extensively about how the experience
impacted their independence and other life skills. Many also mentioned that their perceptions
and worldviews were influenced, particularly in regard to communities outside the United States.
The summarized results of those who took part in the program overwhelmingly agreed
that they have experienced personal growth through it, with a mean of 4.8 among all participants.
This agreement was present in all areas of personal growth, with a mean of 4.4 or higher for all
dimensions surveyed. Many of the elements surveyed specifically describe the objectives of
‘global citizenship’ (Abdi 2017). An aspect of the program that more than one respondent made
note of was the presence of a host family, which they had extensive contact with during the time
of the experience. More than one respondent wrote that living in a host family helped immerse
them in the culture and language, one adding that it “provided for a more authentic experience.”
Importantly, all the participants agreed that the study abroad experience had impacted
their preconceptions of the host population, and increased their global awareness in general. One
respondent wrote precisely this, in that it provided him with “a global context for understanding
issues concerning race, ethnicity, and language inequity.” Many participants agreed, one noting
that “being exposed to a new culture changes people,” and how since her experience, she has
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been “more tolerant and open of others.” Another recommended that future participants immerse
themselves in their environment: “Give your all to the experience. Spend time with the family
and make friends in the local community.”
Respondents similarly agreed that the experience helped them reflect on their own
privileges. One current teacher stated that it helped her gain an additional view on life, “as the
[life] I lived there was very different than the one I live here in the US.” Expanding on this, she
noted how the experience had influenced her self-reflection: “it allowed me to view my life from
a more objective perspective.”
In a broader sense, many participants commented about how the study abroad experience
helped them to develop critical thinking and empathy, as well as their leadership abilities. One
former participant acknowledged how it helped him grow, explaining the significance in
retrospect: “looking back, I can see how this program was pivotal in my development as an
intellectual and a scholar-practitioner.” Many participants noted the impact the experience had
on parts of their leadership skills. There were many comments which discussed how the
program helped them “step out of their comfort zone” and “grow their independence.” One
respondent articulated this by explaining how “there is something challenging but exhilarating
about being away from home, and it grows you.”
Individual Experiences
From the agreement among participants in terms of benefits, and from the many personal
accounts detailed above, the participants found the study abroad program to be an
overwhelmingly positive experience. The goal in this study has been to accurately represent
participants’ experiences in the study abroad program. Reporting the group’s collective opinions
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is only one facet of their experience. Therefore, in addition to the levels of agreement
represented by the ‘1 to 5’ averages, the respondents’ opinions about each issue are recounted in
their own words. So far however, the accounts which have been related are primarily from those
who share the general consensus, which is positive. In some instances however, individual
participants had negative experiences with aspects of the program. These instances are
inarguably a minority, but to accurately represent participants’ experiences, such accounts should
be considered. To that end, a sample of standout experiences, both positive and negative, follow.
Pseudonyms are used in this section, for ease of understanding.
All but one of the participants ranked the host family’s attitude as either a positive or
neutral impact on their experience, with a mean of agreement among respondents of 4.3. The
participant who marked the host family’s attitude as a negative was James. His experiences
stand out in a number of ways; for example, he was the only participant who was pursuing a
doctorate at the time of his participation. He was also one of the few people of color to
participate in the program, with the majority being White or Euro-American. James attributed
the negative experience with the host family to some of the cultural tensions connected to his
race: “I struggled a lot with making sense of my positionality as a black man in Spain, especially
in a small village. My host family was nice, although the mother would often make problematic
statements concerning black people.” Despite the difficult situation with his host family, James
strongly agreed that the personal and academic impact of the program was positive for him. He
noted that his time in Spain gave him important context for issues relating to social and
educational inequality. He credits the program with broadening his understanding and helping
him develop as a scholar. From these additional responses, it’s clear that he has a positive view
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of the experience as a whole; he explains that “beyond the issues with my host mother, I really
did not have any issues.” For future participants who are Black however, he does recommend
“reading up on some of the issues concerning race, xenophobia, and multiculturalism in Spain
before going.”
Just as participants’ agreed about the host families’ positive impact, they were in
agreement about the positive impact of the university and host school, in their respective roles.
The mean of agreement was 4.5 or higher for all questions related to whether the host
school/teachers were helpful, whether the university was available when needed, and so on.
Similar to James, who was one of the few participants to have a negative experience with his
host family, Beth was one of the few participants who felt that her experience with the host
school and university was somewhat negative. She elaborates on why she feels this way,
explaining that the funding for participants was minimal: “we had to pay for transportation to
school daily, personal supplies, etc.” The transportation issue was an exceptional situation, and
most participants had an easier time getting to their assigned schools. This might explain why
she in particular would have a negative opinion on this issue. Beth had also expressed
dissatisfaction with the assigned school where she was working. She attributes this to their lack
of preparation, explaining that “most of the teachers were unsure what to do with an assistant
teacher/co-teacher. Perhaps a training for them would benefit all parties involved.” She repeats
this point when making suggestions to those managing the program: “Professional development
would benefit the teachers who will be receiving the UCF student teachers.” Again, despite
some of the difficulties she encountered during the program, and despite the frustration she
expresses in some parts of the survey, Beth still felt that the overall experience was positive. She
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explains in her responses that the program helped her develop independence and confidence, and
even influenced her field of choice: “Spain helped me build the confidence needed to complete
other teach abroad programs … This experience helped me realize that I actually wanted to be an
ESOL teacher rather than a Spanish teacher, as I had previously thought.”
This was not the only instance of a participant altering their career trajectory because of
the experience. Another example of this is Paula, a graduate student who chose to apply for the
study abroad program to Spain. In her own words, “it was one of the best decisions I have ever
made in my life.” Paula’s time abroad was quite productive, and she strongly agreed to all
questions pertaining to the academic, personal, and professional benefits of the experience. She
found that the timespan of the program was perfect for her “to form relationships, experience the
culture, and improve on the language.” At the time of her departure, Paula was studying to be a
counselor, but after her semester abroad, “I switched my major to TESOL and never looked
back.” She reports that making that switch opened up many opportunities for her, and she now
has a very fulfilling job training preschool teachers who are English Learners themselves. In her
personal life, the experience greatly influenced the perspective by which she lives life generally.
She still tries to “incorporate the Spanish lifestyle” into her life however she can. A personal
impact which will directly influence her perception of students is the perspective she has gained
on language in general. As Paula explains, “I have also gained respect for anyone learning a
second language. From now on, it would be ideal for me to truly immerse myself in other
cultures…” The immersion which she experienced in Spain this helped her to empathize with
her students, who might similarly be living in a culture which is different from their own, where
people speak a language they are unfamiliar with. As many participants have noted, this is a
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level of professional and personal development which is difficult to achieve outside of programs
like study abroad.
Participants shared number of stories like this; not always of people changing their
majors or careers, but generally talking about the ongoing impact of the program, and the doors it
opened for them. One final account which fits this description is that of Rachel. Rachel was a
graduate student in elementary education when she took part in the program; her experience in
Spain sticks with her, even six years later. She found great meaning in fostering relationships,
both in the Spanish community and among her cohort of participants. It impacted her on a
personal level as well, as she explains: “I have always felt the need to do another teaching abroad
experience and now I live in Taiwan! That experience looked great on my resume and has helped
me grow as a teacher as well.” She goes on to explain how she is able to relate her experience
with ELLs in Spain to the ELLs she now teaches in Taiwan. Differences are present between the
learning process of Mandarin and Spanish speakers, but as she explains, the experience in Spain
has still been enormously beneficial, both in attaining the position and in her practices.
Recognizing the role that the Spain program, and study abroad in general, has had on her life,
Rachel tries to ‘pay it forward’ for others who are interested in such programs. She often
encourages others to study or teach abroad, and offers advice on how they can be successful in
that regard. She explains that she has become “a sort of representative to other young people
who may want to teach abroad. I always have people emailing me, asking me to speak with their
son or daughter or friend who is thinking about an abroad experience.” She concludes with an
observation of the personal impact of the program: “look at how much more of the world I've
gotten to see because of the Spain program! You can't take that away, ever.”
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The experiences of study abroad participants were incredibly diverse, even among the
four which were related here. The nine other respondents have equally unique experiences,
which could have been explored in just as much detail. This brief cross-section of experiences
demonstrates there were indeed obstacles and difficulties which individual participants
experienced. There is legitimately important information present in these recollections, which
future participants should take into account. Despite these, the program’s outcomes were
ultimately positive across the board, including for those who themselves describe negative
aspects of it.
Additional Patterns in the Data
In addition to the broad connections that are drawn in the analysis, a number of
connections can be made because of the general and demographic data gathered through the
survey. There are instances recorded in these experiences where an individual participant’s race,
gender, or other factors may have influenced their experience; often making it more impactful, or
in some cases, such as with James above, more difficult.
Because participants’ reported experiences are so positive across the board, patterns are
sometimes difficult to detect. One potentially superficial pattern which is noticeable is the
differences in experience between students in the field of education and students in other majors.
Both groups of students have similar levels of agreement for the positive impact of the
experience; this agreement is still present in areas that would normally be most relevant to
education students, such as the practical experience in the school. The differences which are
present are more so in their written responses. Perhaps unsurprisingly, Education majors were
more likely to highlight elements of the experience which pertained to their field: working with
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students, gaining experience as a teacher, and so on. Participants in other fields usually did not
mention these elements as the most personally impactful. They were more likely to talk about
how the experience helped them develop independence and adaptability, how it was relevant to
their language skills, and so on. Education majors made note of these aspects as well, but their
responses were more varied in what they discussed.
A number of possibly more substantial patterns stand out in terms of demographics. For
instance, participants who identify as White or Euro-American show a stronger sense of personal
growth through their experience, especially in terms of growth in cultural understanding. Across
the board, participants reported an increase in global awareness and cross-cultural competencies.
White participants however, expressed the most agreement with the statement that the study
abroad program “caused me to reflect on my own privileges.” That agreement is present among
participants who are non-White as well, but with a mean of agreement of 4.7 for White
participants, and 4.0 for non-White participants, it’s clear that among this group of respondents,
the White students experienced a significant shift in their perceptions. These differences could
be attributed to their exposure to a majority culture and language that they were not a member of.
This is a perspective that some non-White participants may not have experienced, if they grew
up in the United States. Indeed, many of these participants noted in their responses that a large
part of their personal impact was gained through this exposure to a different culture, and in
viewing the world as an ‘outsider’ rather than an ‘insider.’ This is backed up by other data
points, for example that only 29% (two out of seven) of the White participants grew up in
multilingual households, compared to 83% (five out of six) of the non-White participants.
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The analysis of these patterns should be similar to the analysis of the individual
responses. They should be primarily viewed within the context of these students, rather than
extrapolated to wider conclusions about all study abroad participants. This is not a sample size
large enough to conclude, for example, that a given subgroup is more or less likely to benefit
from study abroad. Instead, the patterns which are identified here should serve as another lens
by which to understand the individual experiences of participants.
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DISCUSSION OF RESULTS
The underlying theme among students’ unique experiences is that the study abroad
program is overwhelmingly positive, across all dimensions which are measured. This remains
true if one looks at individual cases, and asks them to elaborate and discuss the program at
length. It remains true even if one isolates the experiences of individuals who struggled with
aspects of their experience, who encountered obstacles, and even instances of prejudice. This
does not mean that there isn’t nuance present in the information which has been collected in this
study, nor that the analysis of that information is simplistic.
The question around which this study was framed was learning how students who
participated in the Bilingual Study Abroad program in Spain make sense of their experiences.
This survey has certainly helped me reflect on my own experience, and learning about others’
experiences through the study has helped me understand my own. When others explained that
they found it difficult living in a small village, I recalled similar feelings in my own experience,
and the isolation that came from it. When they then talked about the language skills that came
from being immersed in that village, and the independence that came from living there, I again
saw my experience reflected in theirs.
When I see so many respondents write about their host families, I remember my own;
how hospitable they were, and how I had a window into their life for three months. This
reframing of my own experience was often present as I read and analyzed the experiences of
others in the program. I noticed many cases where their perceptions reflected my own, such as
those mentioned above. I also noticed aspects of the experience that I found beneficial, which
the study respondents rarely mentioned. For example, 12 of the respondents agreed in the Likert
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responses that the host school and teachers had a positive impact. Despite this, only a handful of
respondents (two or three) mentioned the co teachers in their written responses. In some cases,
this was because respondents’ circumstances required them to teach in different schools, or with
teachers who were unprepared to work with the program participant. I was fortunate in this case
that the nature of my assigned school allowed me to develop relationships with the Spanish
teachers.
Eleven of the 13 respondents are currently teaching, and many of them have noted the
professional impact which came from the study abroad program. I have noted some examples of
such impact, but as an undergraduate, I cannot look at this program with the same hindsight as
former participants who in some cases went to Spain several years ago. The agreement among
participants about the long-term benefits of the program makes me think that the program may
open such doors for me as well. I can see how it has impacted people like Rachel and Paula, and
how it impacted the 11 other participants. Some took it as another internship, an opportunity to
gain more classroom experience. Others developed their independence, critical thinking, and
leadership. A few participants have taken the insight they gained in Spain, and developed their
global citizenship even farther: working in Central America and Asia, or training the next
generation of teachers. Studying and analyzing others’ experiences in this program has also
helped me place my own study abroad experience in a broader context. I can see the diverse
ways in which the program has impacted them, and I can potentially see myself there in the
future.
The data gathered here are not clearly delineated; it is not necessarily easy to organize.
This is why a phenomenological approach was necessary for interpreting the data. Although
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they were prompted with very broad questions, many participants highlighted similar things as
benefits in the program; from here, a number of patterns emerged. Patterns in what students
found most beneficial, in what they remember most fondly, in what they suggest future
participants do to get the most out of their experience, and so on. Based on how the responses
are interpreted, a number of other such patterns are seen. Many of these have been discussed in
the analysis above, and often they return to the idea of ‘global citizenship.’ Reflecting on what
they found personally impactful, individuals like James and Paula identified areas of growth such
as respect, empathy, and ‘educational equity.’ These are areas which directly align with their
development as global citizens (Abdi, 2017). Their experience was shared by a number of other
participants.
Connections to Existing Literature
What has not been discussed in as much depth here is how the findings of this study align
with those of other studies. Whether or not they are consistent with the existing literature, and if
not, explaining why that's the case. For instance, it has been noted in other studies that while
study abroad participants experience growth across all dimensions, the growth is strongest in the
areas of personal and professional growth, and not as strong in academic growth (Ingraham &
Peterson, 2004). This was found to be true in this study as well, where participants experienced
growth across all factors, including academic factors. As a whole however, the growth which
they experienced as individuals and as professionals was substantially higher. This can be seen
in the degree to which students agreed to the factors in each case. For academic factors, the
means of agreement for the statements were lower, starting at 4.1. The means for the personal
and professional factors were noticeably higher at 4.5 and 4.4, respectively. This can also be
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seen in what participants chose to write about in their reflections. While some respondents wrote
about their classes or academic skills, many more wrote either about how the experience helped
them develop as teachers, propel their careers, foster their personal growth, and so on.
In writing about their experiences, many participants noted their growing second
language skills as a significant benefit of the program, bot professionally and personally. This is
corroborated by the sections of the survey which discuss students’ development of language
skills. This is in line with previous literature on the subject, which noted that immersion in a
second language community greatly helps individuals to begin the process of learning a language
(Pyper & Slagter, 2012; Segalowitz et al., 2004). Speaking to languages generally, some articles
also noted that exposure to second language acquisition affects teachers’ perception of English
language learners (Kasun & Saavedra, 2016; Medina, Hathaway, & Pilonieta, 2015). A number
of participants in this study noted in their responses that the experience has changed how they
view ELL students, and the Likert scale question on how their perception of ELLs has changed
was one of the few responses that was unanimous, in that all participants strongly agreed with
the statement.
Speaking more to the personal growth which was noted earlier, a number of studies have
said that regardless of their major, study abroad participants will often experience a degree of
personal growth and independence through their experiences in the program (Milian et al., 2015;
Tam, 2016). It has already been stated in this section that the participants of this study confirm
this to be the case here was well. In the survey, respondents have marked agreement to
statements confirming that they had indeed experienced personal growth generally, and as
represented by their independence, critical thinking, and leadership. Their written responses also
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spoke to these qualities often, though the elements of personal impact which respondents
discussed in their writings were quite broad. The development which participants reported in
these answers aligns to the many facets of personal growth which are touted by various sources
as areas of potential growth (Ingraham & Peterson, 2004; Palmer & Warwick, 2012).
Another aspect of personal growth which is mentioned both in existing literature and in
this study is the understanding that comes from immersing oneself in a different culture, and
learning to navigate it (Murphy & Murphy, 2016; Quezada, 2004). The existing literature makes
a point to mention that navigating a different language and culture is often challenging, but
ultimately constructive. Many respondents in this study found this to be the case as well. They
struggled in adapting to their environment, learning to communicate with a new population, and
so on; as they learned to work through those obstacles, they became increasingly independent
and self-reliant. The experience also served to develop participants’ intercultural connections
and empathy (Palmer & Warwick, 2012; Shedrow, 2017).
Implications for the Program
As this bilingual study abroad program continues to send new students to Spain every
year, it is important for those in charge of the program to view the participants’ experiences with
greater depth than the brief testimonials or personal anecdotes which participants might share
upon returning. This study certainly accomplishes that; the various dimensions by which these
respondents report the program to have impacted them are clearly delineated, and supported in
their own words. It reflects very well on the program that the surveyed participants were
unanimous in their view that the experience was positive, even if some felt that aspects of the

53

program could be improved. In that regard, the negative experiences of individual participants
also carry implications for what the program can entail for some people.
Considerations for Future Participants
Just as those organizing the study abroad program can benefit from learning about others’
experiences, students who are considering taking part in the program could benefit from seeing
what they stand to gain, and what they can expect while they are there. Hearing these things
from former participants carries its own significance. Students can see tangible examples of how
the program has opened doors for people, or changed the way they work through things, or
caused them to change majors, careers, or even worldviews. Just as valuable are the areas where
participants have struggled. Students may benefit from learning how participants’ circumstances
have varied drastically, or how they felt isolated as the only English speaker in their community.
Similarly, it would be valuable for African American students to hear what former participants
have to say about how their race impacted their ‘positionality’ in Spain. The goal of such
discussions should never be to discourage students from taking part in the program, but to better
understand what it entails, and how they can make the most of the experience. Some of these
aspects of the discussion are included in the orientation which takes place before students go to
Spain, but some aspects, particularly the details, might not be.
Limitations and Lessons Learned
While there is a substantial amount which can be learned from the results of this study, it
is important to discuss certain considerations in the population that was surveyed, and in the
methodology. Some of these considerations have already been mentioned elsewhere in the study
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or analysis. For example, the sample size in this study was quite small, at 13 respondents. This
has different implications for different parts of the survey, and for the conclusions that can be
drawn.
The small sample size does not change the conclusions which can be drawn from the
qualitative data, because those responses still fulfill the initial goal of accurately representing and
interpreting the experiences of these particular participants. The quantitative data which were
gathered here (Likert scale questions, etc.) can help to understand and triangulate the responses
within this group, but their collective opinions should not be interpreted as being representative
of all participants in this study abroad program at UCF.
Similarly, there was additional insight which could have been gained for respondents’
individual experiences. This was briefly mentioned above, in the form of phone calls to follow
up on completion of the survey. Time-permitting, the inclusion of such calls in a study of this
nature could provide context for participants’ written experiences. The qualitative information
gathered through the survey questions is sufficient for the purposes of the study, but this was an
instance where time constraints prevented us from sharing additional insight.
Some might infer that the positive responses in this survey reflect the generally positive
view of study abroad programs in college (Ingraham & Peterson, 2004; Milian et al., 2015;
Quezada & Alfaro, 2007; etc.). While it is possible, even likely, that this is the case, the sample
size in this particular study is too small to be generalizable. As was demonstrated above, the
connections which actually can be drawn to the literature are on an individual level. On that
level, there were numerous parallels between students’ experiences and what the literature
described as known benefits of study abroad programs. The value of this survey is thus in the
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unique experiences which are shared; how they connect to each other, and to the ‘big picture.’
The quantitative data serve the purpose of illustrating those connections, and it is in that capacity
that it is the most useful.
Recommendations from this Study
The study abroad experience has been enormously beneficial for the students who were
surveyed here. Something which I think this study highlights was simply listening to
individuals, allowing them to reflect on their experiences, and connecting those thoughts to
broader trends. There is substantial scholarship on study abroad and developing global
perspectives, so this study is far from the first to do this. However, much of the literature
mentioned in this study does not spend the same amount of time reflecting on individual
respondents’ experiences. This could be an area which would be interesting to learn more about.
The direction of future research depends on what the researchers wish to accomplish. If,
for instance, their aim is to build on the observations made here, and expand them into more
generalizable conclusions, then surveying a larger sample size would be the first step. Again, the
quantitative data which were gathered here was not meant to represent the opinions of all
participants in the study abroad program. If knowing those collective opinions were seen as
something that would be valuable to know, it would me most important to ensure that the group
sample was large enough to be representative.
Recommendations for areas of further inquiry include a closer look at the impact of
factors such as individual disposition, as well as the disposition of the host family and other
relevant individuals. The respondents’ opinion on these factors was surveyed here, but it was
tangential to the focus of this particular study. Another issue which was raised by respondents
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was the racial dynamics present for students of certain backgrounds. Studying these dynamics
further could result in learning more about how the ethnic tensions in a host country impact
foreigners like study abroad participants. This is something which could be done with the
experiences of those in this particular program, or with study abroad programs broadly speaking.
Finally, since the respondents here wrote the most strongly, and the most extensively,
about the personal and professional impact of the program, it would be useful to look further into
these aspects of the program. Look further into how teaching abroad helps teachers and other
professionals develop their craft, and look further into how immersion in a different culture helps
individuals develop their independence, empathy, and identification as citizens of the world.
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APPENDIX A: SURVEY QUESTIONS
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Background and Demographic Questions
1
2
3
4
5
6
7

How old were you at the time of the experience?
How old are you now?
Were you an undergrad or graduate student at the time of the experience?
What is/was your major at the time of the experience?
Did you have experience as a teacher before your study abroad?
Is English your first language?
(If currently teaching) are you from a different cultural background from a majority of
your student population?

Likert Scale Questions (general)
1
2
3

The host family's attitude positively impacted my own experience.
The host school/teachers were positively impactful for my own experience.
The university was helpful in situations when I may have needed them.

Likert Scale Questions (academic growth/change)
1
2
3
4
5
6
7
8

The study abroad experience has helped me gain knowledge which has come up in a
class.
My academic performance was positively impacted by the study abroad experience.
The study abroad experience has positively impacted my organization.
The study abroad experience has positively impacted my time management.
The study abroad experience has positively impacted other academic skills (explain).
I learned more ‘deeply’ during the study abroad experience than I would otherwise.
The study abroad experience has made me adapt my instructional planning.
The study abroad experience has helped me move towards attaining my long term
academic goals.

Likert Scale Questions (professional growth/change)
1
2
3
4
5
6
7

The study abroad experience has impacted the way in which I perceive ELL students
The study abroad experience has affected how I will conduct a classroom.
(If already teaching) The study abroad experience has impacted the way in which I
conduct my classroom.
I have developed second language skills through the study abroad experience.
I will use the knowledge acquired during the study abroad experience directly in my
classroom.
The practical component of the study abroad experience gave me experience which has
been beneficial to me in the classroom.
The study abroad experience has helped me to integrate and make connections between
different parts of the curriculum.
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8
9
10

The study abroad experience impacted me in a way that could not have been achieved
through other forms of professional development.
The study abroad experience has helped me prepare for teaching a student population
which is (ethnically/culturally) different from me.
The study abroad experience has helped me move towards attaining my long term
professional goals.

Likert Scale Questions (personal growth/change)
1
2
3
4
5
6

The study abroad experience has impacted my preconceptions of the host population.
The study abroad experience has caused me to reflect on my own privileges.
The study abroad experience has helped me to develop critical thinking and empathy.
I have experienced personal growth through the study abroad experience.
I have experienced an increased global awareness through the study abroad experience.
The study abroad experience has positively impacted my leadership abilities.
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Q12. Please write a couple of sentences about two to three things that you liked best about
the program

Q13. Please write a couple of sentences about two to three things that you liked least about
the program

Q14. Looking back, how has the study abroad experience impacted you personally?

Q15. What advice would you give to someone who is planning on participating in the study
abroad program in the future?

Q16 What advice would you give to the person who is managing the study abroad
program in the future?
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General Perceptions
Strongly
Disagree

Somewhat
Disagree

Neutral

Somewhat
Agree

Strongly
Agree

The host family's attitude
positively impacted my own
experience.

1

0

2

1

9

The host school/teachers
positively impacted my own
experience.

0

1

0

0

12

The host school was helpful in
situations when I may have
needed them.

0

1

0

3

9

The university was helpful in
situations when I may have
needed them.

0

1

0

4

8

Academic Impact
Strongly
Disagree
There was a connection
between my experiential
learning in Spain and the
academic learning at UCF.

Somewhat
Disagree

Neutral

Somewhat
Agree

Strongly
Agree

0

1

2

4

6

My academic performance
was positively impacted by the
study abroad experience.

0

1

1

4

7

The study abroad experience
has positively impacted my
organizational skills.

0

0

2

1

10

The study abroad experience
has positively impacted my
time management.

0

1

3

1

7

The study abroad experience
has positively impacted other
academic skills.

0

0

2

3

8

I learned more deeply during
the study abroad experience
than I would otherwise.

0

1

1

2

9
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The study abroad experience
has made me adapt my
instructional planning.
The study abroad experience
has helped me move towards
attaining my long term
academic goals.

0

1

2

4

5

0

0

0

5

8

Professional Impact
Strongly
Disagree

Somewhat
Disagree

Neutral

Somewhat
Agree

Strongly
Agree

The study abroad experience
has impacted the way in which
I perceive ELL students.

0

0

0

0

11

The study abroad experience
has affected how I conduct a
classroom.

0

0

1

4

6

0

0

1

3

7

0

0

1

1

9

0

0

1

2

8

0

0

0

2

8

0

0

1

3

7

(If already teaching) The study
abroad experience has
impacted the way in which I
conduct my classroom.
I have developed second
language skills through the
study abroad experience.
I will use the knowledge
acquired during the study
abroad experience directly in
my classroom.
The practical component of
the study abroad experience
gave me experience which has
been beneficial to me in the
classroom.
The study abroad experience
has helped me to integrate and
make connections between
different parts of the
curriculum.
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The study abroad experience
impacted me in a way that
could not have been achieved
through other forms of
professional development.

0

0

0

1

10

1

0

0

1

9

0

0

2

1

7

The experience in Spain
developed my cross-cultural
competencies.

0

0

0

1

9

My current teaching requires
me to draw heavily on crosscultural competencies.

0

0

1

0

10

The study abroad experience
has helped me prepare for
teaching a student population
which is (ethnically/culturally)
different from me.
The study abroad experience
has helped me move towards
attaining my long term
professional goals.

Personal Impact
Strongly
Disagree
The study abroad experience
has impacted my
preconceptions of the host
population.

Somewhat
Disagree

Neutral

Somewhat
Agree

Strongly
Agree

0

0

0

5

8

The study abroad experience
has caused me to reflect on my
own privileges.

0

1

1

3

8

The study abroad experience
has helped me to develop
critical thinking and empathy.

0

0

0

6

7

I have experienced personal
growth through the study
abroad experience.

0

0

0

2

11

0

0

0

3

10

I have experienced an
increased global awareness
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through the study abroad
experience.
The study abroad experience
has positively impacted my
leadership abilities.

0

0

67

0

4

9
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Q12. Please write a couple of sentences about two to three things that you liked best about
the program
“The things I liked best about the program was the initial meeting and gathering of the
participants. This was a great way to get everyone acquainted and more comfortable. We
also got to hear some experiences from others who had completed the program. I really
enjoyed my living situation (residencia in Avila). It gave me the privacy I was used to but
also gave me access to food easily. The school I was placed in with my coteachers, was
the best option for me too! They were very helpful, caring, and even spent time with me
outside of school. I will always have fond memories about my time in Spain.”
“I absolutely loved the program, it gave the opportunity to travel abroad and meet some
wonderful people. The experience of teaching English in Spain was a great addition to
my resume when applying for jobs two years later. I believe staying with a family in
Spain had many benefits as well- I learned Spanish fluently and was able to
do/experience way more than if I had lived alone. The family and I still stay in contact to
this day, this program allowed me to have lifelong family in another country. I
recommend this program to everyone who is starting college.”
“I really liked staying with a host family and getting to live life as if I was part of their
family. I also really enjoyed traveling on the weekends and getting to see a lot of Spain.”
“My overall experience was great! My favorite part was having the opportunity to have a
first-hand experience in the classroom. In my school, I actually had the chance to
encounter many different grade levels. I worked in and assisted in grade levels ranging
from the pre-school level up to the middle school level. I also got to participate in
extracurricular activities with the students. I also meet some amazing people throughout
this experience, some of which I still keep in contact with today.”
“The school that I was placed in provided me with a global context for understanding
issues concerning race, ethnicity, and language inequity. The program helped broaden my
understanding of educational inequity in general as well as multicultural education.”
“I loved getting to know the family, having the opportunity to visit what life was like in
the heartland of Spain, and having my boundaries pushed both professionally in the
classroom and culturally.”
“It provided an affordable way to live abroad and experience the education structure in
another country. The hosts were incredibly helpful as well.”
“I really enjoyed being able to stay with a host family. I felt like this really helped
immerse me even more in the culture and language and provided for a more authentic
experience. I also like that all the participants met up with one another at least at one
point during the time there.”

69

“I liked the amount of time we were there. Three months was a good amount of time to
form relationships, experience the culture, and improve on the language. I also liked that
a group of us went there together so we had each other’s support.”
“Living with a host family really immersed me into the Spanish culture. Working in an
elementary school in Spain showed me how education looks in a different country.”
“The program allowed for participants to feel protected by placing us with home-stays. -I
liked that all participants were not placed in the same cities. This way we weren't with
one another every weekend and had a chance to visit more places.”
“1) Being immersed in the Spanish culture 2) Opportunities to foster your independence
through day to day problem solving 3) Working and building relationships with the
students and staff at the local schools 4) Taking advantage of traveling and exploring
during times/days off”
“The work experience as a teacher was like another internship. It was a very affordable
way to travel abroad and a great way to build my resume as a teacher. I enjoyed working
closely with the teachers from Spain and gaining experience and learning more ESOL
techniques.”

Q13. Please write a couple of sentences about two to three things that you liked least about
the program
“I think the program should require you to know some Spanish language and/or insist that
you take one basic class prior to or simultaneously. Not knowing anything was tough in
my area (Avila) because it is outside of the big city Madrid. Although it did push me to
learn some Spanish immediately, so it could be a good thing too. Also, I had four schools
I was assigned to dude to the nature of my coteachers day schedule. I wished I could have
spent more time with one school and one coteacher. I feel like my impact would have
been greater if I had had more time to concentrate on the needs of one or two classes.
These villages had 6-12 year olds in each class so it was hard to differentiate often.”
“I wish the program was a little longer. I also wish that professors were more
understanding when it comes to deadlines and class requirements.”
“I was in a very small village and there were essentially no people for me to make as
actual friends. It was very hard to stay there on weekends because there was not much to
do. I think being in a town that was a bit more populated would have been a better
experience in terms of living situation.”
“In my opinion, the schools could have been better organized and should have helped my
fellow participants and I have a smoother transition into the new city or town that we
were living in. It was kind of sink or swim situation. Luckily, I am a fluent Spanish
speaker so it wasn't as difficult for me as it may have been for others. I also believe that
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three months is not nearly enough time for an experience like this one. I would have liked
for it to have lasted a bit longer.”
“I struggled a lot with making sense of my positionality as a black man in Spain,
especially in a small village. My host family was nice, although the mother would often
make problematic statements concerning black people, in particular black Americans and
Afro-Latin@s.”
“I wish there was more contact with the family beforehand. I didn't realize my host mom
was the principal until I arrived for my first day of work.”
“At the time I could have used more structure on how to teach each class and how to
teach English as a second language to students who weren't being immersed in the
language.”
“In many ways, I wish we were somehow able to pick the city/town we were in. It might
have also been nice to have at least one other person in the same town/city.”
“I wish we would’ve had more designated vacation time instead of squeezing travel time
on the weekends. I also wasn’t thrilled with my roommate/living situation; I don’t think
my roommate was aptly prepared for the situation and seemed annoyed with my presence
sometimes.”
“I truly can’t think of anything. My host family was so amazing and welcoming we still
keep in touch to this day. I was also able to really work with the English curriculum
there. The teachers provided a ton of opportunities for me to teach. Overall it was
perfect.”
“We were working almost full-time but were not given any stipends for our personal
expenses. This would not be the program for a college student that does not have parental
support. We had to pay for transportation to school daily, personal supplies, etc. In
comparison to other similar programs, our compensation was significantly less. -It
seemed as if the school and most of the teachers were unsure what to do with an assistant
teacher/co-teacher. Perhaps a training for them would benefit all parties involved.”
“There was nothing I disliked about to program but there were things I wished I had
while I was in Spain: 1) An established relationship with any local university or college
in Spain to help with companionship. Or a professor/advisor that was nearby in case of
immediate emergencies. 2) An extension to the program where past participants can
return 3) Resources to help teach lessons in the schools”
“There was little opportunity to reconnect with other members I. The program once we
arrived in Spain. It would have been nice to have built in opportunities to meet up with
everyone again. Otherwise I was extremely happy with my time spent in Spain.”
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Q14. Looking back, how has the study abroad experience impacted you personally?
“Personally, it has impacted me greatly. I have always felt the need to do another
teaching abroad experience and now I live in Taiwan! That experience looked great on
my resume and has helped me grow as a teacher as well. I can compare my experience
teacher Spanish children English as a Second Language and my Taiwanese students the
same (Chinese speakers). I can remember common misconceptions and errors they made
and address them quicker to expedite learning. But of course many common errors are
different among the native language. Also, being exposed to a new culture changes
people. I feel more tolerant and open of others. I have also become a sort of
representative to other young people who may want to teach abroad. I always have
people emailing me asking me to speak with their son or daughter or friend who is
thinking about an abroad experience. I like being a positive role model for others as well
as a helping hand! Also, look at how much more of the world I've gotten to see because
of the Spain program! You can't take that away, ever :)”
“This experience made me the teacher I am today. I believe it gave me unforgettable
experiences in teaching and in life. I learned what teaching was like prior to internship. I
also learned another language which gives me an upper hand in my career. I have made
many friends that I still talk to all the time. I am so grateful to the staff at UCF to making
this possible for me. I will never forget everything I learned from my study abroad.”
“It gave me an additional view on life - as the one I lived there was very different than
the one I live here in the US. It also allowed me to view my life from an more objective
perspective and really get away from the life I created for 3 months. I have always loved
traveling and have considered moving to another country multiple times throughout my
life. This experience gave me the opportunity to do so without having to commit my
entire life to it. I learned things about myself that I was unsure of and got to impact a
community that was foreign to me. I learned Spanish to a point where I could have full on
conversations without English (because the people in my village didn't speak English).
This experience also made me a more independent person. I traveled many places alone
and didn't have anyone I knew prior on the trip. I also got to experience a different form
of learning and see the benefits and downfalls it may have. One of the biggest things that
I was impacted by was the difficulty in communication when there is a language barrier.
Having to fight language just to communicate anything was very difficult at first and
overcoming that has allowed me to communicate with anyone through patience and
diligence. It now seems easy since we speak the same language here =D.”
“It changed the way I viewed the world, I now see it from an outsiders perspective. I also
made life long friends while participating in this experience. I was also a foreign
language ed. major, so having that opportunity to be fully emerged in the Spain and
strengthen my Spanish skills was prominent for my future career.”
“At the time I was unable to really appreciate the experience this program provided; I
believe I was too personally invested at the time to really reflect. However, in looking
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back, I can see how this program was pivotal in my development as an intellectual and a
scholar-practitioner.”
“I was able to exercise my adaptability skills and can no appreciate the intricacies of
various cultures.”
“Extremely, not only did it help me learn more about other countries but it helped me get
other jobs abroad including teaching in Honduras and China.”
“It solidified my love and interested in Spanish language and culture, resulting in me
graduating with a degree in Spanish. Also, having been one of the few non-education
majors, it opened me up to a world of TEFL. Because of my positive experience in Spain,
I later went on to teach English in China.”
“It was one of the best decisions I have ever made in my life. I was studying School
Family Counseling, but after the semester abroad, I switched my major to TESOL and
never looked back. My job in TESOL has been a door-opener, leading me to have a job I
love as a trainer to preschool teachers who are also language learners of English. It also
changed my perspective on how I wish to live my life; I still incorporate the Spanish
lifestyle into my current living situation. Since Spain, I live a much more slow-paced
lifestyle, am a huge advocate for public transportation, see the importance of days off and
personal days, and have adopted a looser lifestyle on teaching/raising children (compared
to before, when I was overly-structured and controlling). I have also gained respect for
anyone learning a second language. From now on, it would be ideal for me to truly
immerse myself in other cultures by staying in a location for three months! I know that’ll
probably never happen again, so my memories of Spain are precious and greatly
cherished.”
“Yes. I try to remember my experience when teaching ELL students and what it was like
in a foreign country. I remember how interactive the English instruction was and I try to
tie music and dance into my teaching here in the states.”
“The study abroad experience allowed me to feel comfortable living abroad. I had fear
before I went to Spain about living in another country and traveling by myself. Spain
helped me build the confidence needed to complete other teach abroad programs. Spain
also taught me to feel confident speaking Spanish. Also, at the time I was studying for a
TESOL certification. This experience helped me realize that I actually wanted to be an
ESOL teacher rather than a Spanish teacher, as I had previously thought.”
“I think the experience allowed me to step out of my comfort zone. There is something
challenging but exhilarating about being away from home and it grows you. The
experience showed me how much I love learning about different cultures. It taught me to
be open minded as well as understanding that everyone views the world differently and
there’s no “right” way to do so. It taught me that traveling alone may sometimes be the
best way to travel. It made me want to travel to a new place each year.”
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“It helped me in my future career as an Educator. It helped me grow in my independence
and character. And it enabled me to see parts of World and meet people I would normally
have never met.”

Q15. What advice would you give to someone who is planning on participating in the study
abroad program in the future?
“Don't be scared, be brave! Everything else will still be there when you get back.
Everyone else will still be doing the same things when you get back. Take full
opportunity of this opportunity because not many people will have this. Meaning
don't be afraid to see new places, try new foods, make new friends and exchange
language. It will only make you a better person.”
“Have fun, enjoy the surroundings and try to participate in as much as you can.”
“Fully invest in the program and yourself. There will be times where you absolutely
love it and some where you just want to go home. It is worth it and an amazing
experience. Don't let the few days of questioning get to you and keep pushing
through. Also, the first two weeks are the hardest if there is a language barrier for
you. It is ok! Do what you can and try to embrace an experience that you will never
have again. Go on trips with the other teachers, see their home towns, drink beers
with them and get tapas, and EXPERIENCE Spain. It is an awesome country that is
unlike others I have visited and an overall amazing experience. I highly recommend
going to all parts of it as each region is a bit different. Leon has great tapas and a
small city feel. Bilbao also has great tapas, a great music scene, and a very different
way of life. Barcelona is the Miami of Spain and always a blast. Madrid has
wonderful parks and history as well as great night life. Granada is a hipster-esque city
that is gorgeous (you can see Africa on clear days supposedly). Salamanca is a
college town that has many college bars and a super fun feel. There are many more
cities but I use these as examples to show that you should use your time here to get
everything and anything you could want out of a great experience.”
“I would advise them to take advantage of every opportunity that they may encounter
during their study, because it will be over before they know it.”
“If you are someone who is black--broadly defined--I would recommend reading up
on some of the issues concerning race, xenophobia, and multiculturalism in Spain
before going. I do not want to essentialize the perspectives of all black people, but
reality is that regardless of where one may stand in terms of their racial identity
development, you are perceived a particular way due to skin color.”
“Give your all to the experience. Spend time with the family and make friends in the
local community. Whatever you do, don't just spend a significant amount of time in
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your room talking to people back home. While this is important to do, it shouldn't
detract from your ability to enter into this rich experience.”
“Research best techniques for teaching students who aren't immersed in the language.
Also learn as much Spanish as possible. Remember to be adaptable and flexible.”
“The more Spanish you know, the more you will get out of the experience, so make
an effort to learn as much as you can before you arrive and during your stay.”
“Prepare for the weather! Keep your current relationships close so you can stay sane.
Document your time somehow. If you feel safe enough to do so, say yes and try new
things. Be flexible and embrace change. Keep in touch with the other American group
members. Learn the language. Make sure you are at a point in your life where you are
able to care for yourself and adapt.”
“Be open minded and try everything. The food. The teaching opportunities. Don’t be
scared!”
“Make sure to have a lot of money saved before you do the program.”
“1) Keep an open mind 2) Respect the Spanish culture 3) Put yourself out there 4)
Document your experiences with words and pictures 5) Keep in touch with
people/Establish relationships 6) Save money 7) Create a list of questions for
someone who has already gone and ask them!”
“Learn basic Spanish skills. At the beginning it is very overwhelming but in the end it
is so rewarding.”

Q16 What advice would you give to the person who is managing the study abroad
program in the future?
“I don't really know about this side of it. I was very happy with my experience and living
in the residencia. I did't mind being so far away form the others, but I know others who
were lonely and unhappy because of it. So maybe find a way to put two people in one
area?”
“Nothing- thank you! :)”
“For me, it was a bit difficult living in a very small village (Valderas). I was fine - as I
can usually adapt well - but I could see someone else having a bit more trouble. I would
say put them in a town a little bigger, although I don't really think it is that big of a deal.”
“Making sure the participants have a smooth transition into their temporary school, home,
etc. Organization is key!”
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“I went with the first cohort so I am sure many of the kinks have been worked out.
Beyond the issues with my host mother, I really did not have any issues beyond the usual
fluctuating feelings while being abroad for a semester.”
“Look for the types of people who have shown that they have grit. The access in case I
needed anything via email was a peace of mind.”
“Help give clear expectations to students on the reality of living in another culture,
resources to help teach, and resources for helping to learn Spanish.”
“Keep up the great work!”
“Find more wonderful host families it makes all the difference!”
“Students participating in this program are working all day and need to be compensated. Professional development would benefit the teachers who will be receiving the UCF
student teachers.”
“1) Hold a reunion or a session for past participants and new participants 2) Maybe have
an advisor who goes abroad with the students”
“Have more opportunities for the group to meet and get to know each other before and
during the trip.”
“Population characteristics”

76

APPENDIX E: BILINGUAL PROGRAM INFORMATION FLYER

77

78

APPENDIX F: DETERMINATION OF EXEMPT HUMAN RESEARCH

79

80

REFERENCES
Alase, A. (2017). The Interpretative Phenomenological Analysis (IPA): A guide to a good
qualitative research approach. International Journal of Education & Literacy Studies, 5(2).
doi:10.7575/aiac.ijels.v.5n.2p.9
Anghel, B., Cabrales, A., & Carro, J. M. (2016). Evaluating a bilingual education program in
Spain: The impact beyond foreign language learning. Economic Inquiry, 54(2), 1202-1223.
doi:10.1111/ecin.12305
Barton, G. M., Hartwig, K. A., & Cain, M. (2015). International students' experience of
practicum in teacher education: An exploration through internationalisation and professional
socialisation. Australian Journal of Teacher Education (Online), 40(8), 149-163. Retrieved
from http://search.informit.com.au/documentSummary;dn=441735980033878;res=IELAPA
Bloom, M., & Miranda, A. (2015). Intercultural sensitivity through short-term study
abroad. Language and Intercultural Communication, 15(4), 567.
doi:10.1080/14708477.2015.1056795
Chieffo, L., & Griffiths, L. (2004). Large-scale assessment of student attitudes after a short-term
study abroad program. Frontiers: The Interdisciplinary Journal of Study Abroad, 10, 165.
Retrieved from http://gateway.proquest.com.ezproxy.net.ucf.edu/openurl?ctx_ver=Z39.882003&xri:pqil:res_ver=0.2&res_id=xri:ilcs-us&rft_id=xri:ilcs:rec:abell:R05070266
Chiner, E., & Cardona, M. C. (2013). Inclusive education in Spain: How do skills, resources, and
supports affect regular education teachers’ perceptions of inclusion? International Journal
of Inclusive Education, 17(5), 526-541. doi:10.1080/13603116.2012.689864

81

Duke, S. T., Reinemund, S. S., & Bouyer, K. (2014). Preparing to study abroad: Learning to
cross cultures. Herndon, ST: Stylus Publishing. Retrieved from http://replaceme/ebraryid=10861647
Ingraham, E. C., & Peterson, D. L. (2004). Assessing the impact of study abroad on student
learning at Michigan State University. Frontiers: The Interdisciplinary Journal of Study
Abroad, 10, 83. Retrieved
from http://gateway.proquest.com.ezproxy.net.ucf.edu/openurl?ctx_ver=Z39.882003&xri:pqil:res_ver=0.2&res_id=xri:ilcs-us&rft_id=xri:ilcs:rec:abell:R05070263
Kasun, G. S., & Saavedra, C. M. (2016). Disrupting ELL teacher candidates' identities:
Indigenizing teacher education in one study abroad program. TESOL Quarterly, 50(3), 684707. doi:10.1002/tesq.319
Lin, C. (2013). Revealing the ‘Essence’ of things: Using phenomenology in LIS
research. Qualitative and Quantitative Methods in Libraries, (4), 469 –478.
Milian, M., Birnbaum, M., Cardona, B., & Nicholson, B. (2015). Personal and professional
challenges and benefits of studying abroad. Journal of International Education and
Leadership. (4).
Medina, A. L., Hathaway, J. I., & Pilonieta, P. (2015). How preservice teachers' study abroad
experiences lead to changes in their perceptions of English language learners. Frontiers:
The Interdisciplinary Journal of Study Abroad, 25, 73. Retrieved
from http://gateway.proquest.com.ezproxy.net.ucf.edu/openurl?ctx_ver=Z39.882003&xri:pqil:res_ver=0.2&res_id=xri:ilcs-us&rft_id=xri:ilcs:rec:abell:R05225044
Moustakas, C. (1994). Phenomenological research methods. Sage Publications.
82

Murphy, S., & Murphy, C. (2016). The influence of cross-cultural experiences & location on
teachers’ perceptions of cultural competence. Journal of the Scholarship of Teaching and
Learning, 16(3). doi:10.14434/josotl.v16i3.19331
Palmer, D. K., & Menard-Warwick, J. (2012). Short-term study abroad for texas preservice
teachers: On the road from empathy to critical awareness. Multicultural Education, 19(3),
17. Retrieved from ProQuest Professional Education database. Retrieved
from https://search-proquest-com.ezproxy.net.ucf.edu/docview/1355455936
Bodycott, P. (2015). Intragroup conflict during study abroad. Journal of International
Students, 5(3), 244. Retrieved from ProQuest Central K12 database. Retrieved
from https://search-proquest-com.ezproxy.net.ucf.edu/docview/1771697379
Phillion, J., Malewski, E. L., Sharma, S., & Wang, Y. (2009). Re-imagining the curriculum:
Future teachers and study abroad. Frontiers: The Interdisciplinary Journal of Study
Abroad, 18, 323. Retrieved
from http://gateway.proquest.com.ezproxy.net.ucf.edu/openurl?ctx_ver=Z39.882003&xri:pqil:res_ver=0.2&res_id=xri:ilcs-us&rft_id=xri:ilcs:rec:abell:R05131690
Prez-Vidal, C. (2014). Language acquisition in study abroad and formal instruction contexts.
John Benjamins Publishing Company, (13).
Pyper, M., & Slagter, C. (2012). Competing priorities: Student perceptions of helps and
hindrances to language acquisition during study abroad. Michigan Academician, 40(3), 223.
Retrieved from ABI/INFORM Research (Alumni Edition) database. Retrieved
from https://search-proquest-com.ezproxy.net.ucf.edu/docview/1349934849
83

Quezada, R., & Alfaro, C. (2007). Biliteracy teachers' self-reflections of their accounts while
student teaching abroad: Speaking from "the other side". Teacher Education
Quarterly, 34(1), 95-113. Retrieved from ProQuest Professional Education database.
Retrieved from http://www.jstor.org.ezproxy.net.ucf.edu/stable/23478854
Quezada, R. (2004). Beyond educational tourism: Lessons learned while student teaching
abroad. International Education Journal, 5 (4) 2004. Retrieved
from http://openjournals.library.usyd.edu.au/index.php/IEJ/article/view/6800
Scruggs, T. E. (2007). International perspectives (1st ed.). Amsterdam, The Netherlands:
Elsevier.
Segalowitz, N., Freed, B., Collentine, J., Lafford, B., Lazar, N., & Díaz-Campos, M. (2004). A
comparison of Spanish second language acquisition in two different learning contexts:
Study abroad and the domestic classroom. Frontiers: The Interdisciplinary Journal of Study
Abroad, 10, 1. Retrieved
from http://gateway.proquest.com.ezproxy.net.ucf.edu/openurl?ctx_ver=Z39.882003&xri:pqil:res_ver=0.2&res_id=xri:ilcs-us&rft_id=xri:ilcs:rec:abell:R05070259
Shedrow, S. J. (2017). Cross-cultural student teaching: Examining the meaning-making of one
white, female, middle-class preservice teacher. Journal of International Students, 7(2), 270.
Retrieved from ProQuest Central K12 database. Retrieved from https://search-proquestcom.ezproxy.net.ucf.edu/docview/1871383845

84

Tam, A. (2016). The romance and the reality between pre-service teachers' beliefs about the
potential benefits of a short-term study abroad programme and their practices. Teachers and
Teaching, 22(7), 765-781. doi:10.1080/13540602.2016.1185816
Triana, B. (2015). Cultural demands of the host-nation: International student experience and the
public diplomacy consequences. Journal of International Students, 5(4), 383. Retrieved
from ProQuest Central K12 database.

85

